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Agenda
• Welcome and introductions
• Significant behavior needs defined (by you!)
• How this fits in the FBA/BIP process
• Strategies

• Teaching skills
• Functional analysis
• Low-intensity interventions
• Visual cues
• Opportunities to Respond
• Specific verbal praise

• Resources



About the BAT project

 The Special Education Behavior Assessment 
Training (BAT) project will provide 

comprehensive, professional learning for special 
education personnel on culturally responsive 

Functional Behavior Assessment (FBA) practices 
and Behavior Intervention Plans (BIPs) for 

students across all grade levels. Districts identified 
with a disproportionate rate of  suspension and 

expulsion for students with disabilities will receive 
training and support on FBAs and BIPs. State-

level guidelines will be developed, per 105 
ILCS5/14-8.05, to address culturally responsive, 

evidence-based behavior interventions for 
students across all grade levels.

This project is funded by the Illinois State Board 
of  Education through an IDEA Part B Federal 

Grant.



BAT webinar schedule

Fall 2023
August 9 (2 hours, archived)
• Restorative Practices
September 20 (archived)
• Staff, Community & Family Collaboration
October 18 (archived)
• Impact of Trauma and Other Adverse 

Circumstances
November 15
• Significant Behavior Needs

Spring 2024
January 24
• Review of FBA/BIP Process & Replacement 

Behavior (2 hours)
February 21
• Culturally Responsive Data Collection
March 20
• Implementation Fidelity
April 17
• Summary and General Follow-Up
May 15
• Early Childhood



Technical Assistance 
Library

• Collection of behavior-specific 
resources
• User friendly

• Free and downloadable

• Documents and FAQs

• Links to conference info and 
slide decks
• https://stemedresearch.siu.edu/b

ehavior-assessment-training/

https://stemedresearch.siu.edu/behavior-assessment-training/
https://stemedresearch.siu.edu/behavior-assessment-training/


2023 Annual Special Education Conference

• 1 Day In-Person Regional Conference in October/November
• 4 Locations/4 separate dates

qSouthern: Carbondale (SIU) - 10/25
qNorthern: Chicago East (UIC) - 11/6 AND Chicago West (NIU) - 11/7
qCentral: Springfield (UIS)  11/8

This conference discussed the new guidance document & reviewed FBA/BIP 
best practices with an afternoon for team collaboration.



Poll: What is your 
role in your school 
district?

• Special Education Teacher
• General Education Teacher
• District/Building Administrator
• Related Services Personnel
• Other



•No magic solutions
• Team process, and 

not an individual’s 
problem 
•Utilize existing 

knowledge and 
resources
• Focus on teaching 

and keeping students 
in their LRE



What is significant?

• Physical aggression
• Self-injury
• And…



Behavior is 
communication 

(yes, even the 
“big” ones)



The Collaboration for Effective Educator 
Development, Accountability and Reform 
(CEEDAR) and the Council for Exceptional 
Children (CEC) developed and published a set 
of  high-leverage practices (HLPs) for educators 
who work with students with disabilities. 

The HLPs are organized around four aspects of  
practice:
• Collaboration
• Assessment
• Social/emotional/behavioral
• Instruction





How this fits 
the FBA/BIP 
process

Antecedent
• What comes 

directly before 
the behavior 

Behavior 

Consequence
• What comes 

right after the 
behavior

Reinforcement 
• Negative
• Positive



Consider the classic functions of  behavior when trying to determine 
why a student is demonstrating a specific problem behavior. 

• Social Attention and Connections 
• positive social reinforcement

• Access to tangibles or preferred activities
• material or activity reinforcement

• Escape, delay, reduction, of  aversive tasks, activities or other individuals 
• negative reinforcement

• Internal stimulation 
• automatic or sensory reinforcement



Using FBA for Diagnostic Assessment in Behavior

https://intensiveintervention.org/sites/default/files/Handout2-Common_Problem_Behaviors%20.pdf



Some strategies

• Functional analysis

• Teaching skills

• Low-intensity interventions

• Visual cues

• Opportunities to Respond

• Specific verbal praise



Multiple Functions

• Sometimes challenging behaviors have a single function, but in others, 
challenging behaviors have multiple functions. 

• When teachers and other practitioners understand why students are 
engaging in challenging behaviors they can design a function-based 
intervention to decrease challenging behavior and increase appropriate 
behavior.



Functional Behavior Assessment Methods 
Indirect assessment (asking others)
 - behavioral interview
 - questionnaires and rating scales

Direct observation assessment (seeing for yourself)
     - descriptive A-B-C recording
     - checklist recording of  A-B-Cs
     - interval recording of  A-B-Cs

Functional analysis (change antecedents and consequences)
  - exploratory - evaluate a number of  possible functions 
  - hypothesis testing – test and control condition for one 

function



Functional Analysis

Functional Analysis is the scientific study of  how the environment affects 
behavior. 

Applying strategies like a Functional Analysis to assess and treat challenging 
behaviors can
• Help students struggling with challenging behavior 
• Increase teacher confidence and expertise 



“While teachers may hypothesize the function of  a behavior 
from simple observation, it is hard to determine the function of  
a behavior through observation alone. 

For example, a student’s challenging behavior might be followed 
by attention from the teacher, attention from peers, and/or 
escape from work. 

Conducting an FA would help teachers determine which of  
those consequences maintain the behavior in order to develop 
an intervention that addresses the underlying function(s) of  the 
behavior”.

https://nclii.org/wp-content/uploads/2017/09/School-Based-Functional-Analysis.pdf



• Individuals with Disabilities Education Act (IDEA)—supports the use 
of  FA to tailor interventions for students with challenging behaviors 
(Chitiyo, 2005). 
• Studies have shown FA to be an effective way to develop interventions 

for a wide variety of  behaviors and for students of  all ages with diverse 
needs
• FA can be used to inform intensive behavioral interventions for 

students at the highest tier of  support (Hawken, Vincent, & 
Schumann, 2008).

Functional Analysis



Considerations
• A teaching team must first assess if  they have the experience and resources necessary to 

conduct it safely and accurately. 
• Develop a plan to ensure the safety of  the student and others in the classroom when 

performing FA on a dangerous behavior, like self-injury or aggression.
• Have the direct guidance of  a behavior specialist (such as a BCBA), school psychologist, 

or other practitioner who is experienced with the FA procedure, as well as additional 
support staff  to manage other students during the procedure. 
• Obtain parent permission 
• Required if  the student has a disability (IDEIA, 2004)
• Parent support can aid the assessment process
• Promote the development of  an appropriate intervention that can be used 

consistently at both school and at home

Pennington, B., Pokorski, E.A., Kumm, S., & Sterrett, B.I. (2017). Practice Guide: School-Based Functional Analysis. Washington, DC: US Department of 
Education, Office of Special Education Programs.



Teaching skills

• Academic skills
• Reading
• Writing
• Math
• Science

• Behavioral skills
• Self-management skills
• Hand raising
• Break taking
• Expression of  needs and wants
• Social emotional skills





Comorbidities 

Students who engage in challenging behavior are also

• likely to struggle academically 
• to experience poor post-secondary outcomes 



Behavior and…

Difficulties with
• Reading
• Writing
• Speaking
• Math 
• Mobility 





Wholistic view

As educators who work with 
students with disabilities, we need 
to look at the whole child, and the 
whole situation.





The acting out 
cycle

Low-intensity interventions to help 
prevent high-intensity behaviors



https://iris.peabody.vanderbilt.edu/module/bi1-elem/challenge/#content



The acting out cycle 

• Be strategic
• Be proactive 

The acting-out cycle diagram is adapted from Colvin, G. (2004). Managing the cycle of acting-out behavior of the classroom. Eugene, OR: Behavior Associates.



https://iris.peabody.vanderbilt.edu/module/bi2-sec/cresource/q1/p01/#content



Behavior-specific praise/feedback



Behavior-specific verbal feedback 
• focuses on a specific behavior or action, providing information and 

reinforcement directly related to that behavior. 

• is a targeted and effective way to communicate specific expectations and 
acknowledge desired behaviors. 

• should directly address the specific behavior or action being observed. 

• avoids vague or general statements and instead focuses on the specific 
behavior that is being praised or addressed. 



Describe the behavior in clear terms, mentioning what you observed and 
why it was positive or significant. 
• "I saw that you used kind words and shared your toys with your friend 

during recess. That was a thoughtful and inclusive gesture." 

Behavior-specific feedback should highlight the positive impact or 
consequence of  the behavior. 
• "By actively participating in the class discussion, you helped create a 

collaborative learning environment where everyone felt comfortable 
sharing their ideas. Your input was valuable and contributed to our 
shared understanding."



Example of  Verbal Behavior Specific Praise 

• “I could see you were concentrating and working very hard on 
your worksheet. You remained focused until it was done.”

Non-example of  Verbal Behavior Specific Praise 

• Saying "Good job" without specifying the behavior or action 
being praised does not provide specific information on what was 
done well.

Overly critical or negative feedback that does not address specific 
behaviors constructively.



Opportunities to Respond



OTR and Behavior
• Opportunities to respond have been found to increase on-task behaviors 

and student engagement:
• For students with and without disabilities
• Across all grade levels
• During small- and whole-group instruction

• Teachers can intensify instructional and behavioral supports for their 
students by increasing the number of  OTRs.

Clarke, Haydon, Bauer & Epperly 2016; Common, Lane, Cantwell, Brunsting, Oakes, Germer, & Bross, 2020; 
Fitzgerald Leahy, Miller, & Schardt, 2019; MacSuga-Gage & Simonsen, 2015; Van Camp, Wehby, Martin, Wright, & 
Sutherland, 2020.



Steps for OTR implementation

1. Create a list of 
questions or 
prompts.

1
2. Choose the 
method you will 
use for asking 
questions.

2
3. Choose the 
method students 
will use to 
respond.

3
4. Ask a minimum 
of three questions 
per minute.

4
5. Provide 
feedback based on 
student answers.

5



https://files.eric.ed.gov/fulltext/ED591076.pdf
https://iris.peabody.vanderbilt.edu/wp-content/uploads/modules/bi2-elem/pdf/implementation_fidelity_checklist_OTR.pdf#content 

https://files.eric.ed.gov/fulltext/ED591076.pdf
https://iris.peabody.vanderbilt.edu/wp-content/uploads/modules/bi2-elem/pdf/implementation_fidelity_checklist_OTR.pdf


Visual Cues









What interventions do you think will help 
your students the most?

• Visual cues for de-escalation techniques
• Functional Assessment
• Teaching academic skills
• Opportunities to Respond
• Specific verbal praise



Resources
• High Leverage Practices
https://highleveragepractices.org/ 

• National Center for Intensive Intervention
https://intensiveintervention.org/ 

• The Center for Intensive Behavioral Supports
https://behavioralsupportsil.org/ 

• IRIS
https://iris.peabody.vanderbilt.edu/ 

CEEDAR
https://ceedar.education.ufl.edu/ 

https://highleveragepractices.org/
https://intensiveintervention.org/
https://behavioralsupportsil.org/
https://iris.peabody.vanderbilt.edu/
https://ceedar.education.ufl.edu/


Please 
complete the 
exit survey!


